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Dear Washburn Community,

Thank you for being a part of the Washburn Assessment Extravaganza! The extravaganza this year focuses
on the University Student Learning Outcomes and allows us to “close the loop” by reviewing and discussing
campus-wide assessments which have taken place during previous semesters. The Extravaganza affords the
presenters an opportunity to showcase assessment methodologies and allows faculty to start defining and
discussing the “best practices” used at Washburn University.

Over the last few years, Washburn faculty have made concerted efforts to increase and improve assessment
processes and the collection of data. The University has embraced Student Learning Outcomes through the
foundation of general education coursework. Additionally, these university-level learning outcomes are en-
hanced by those courses offered through the student’s major curriculum and through co-curricular activities.
The ultimate goal is to have all three of these components culminate in a Washburn University student who
graduates having proficiency in all five university student learning outcomes:

Oral/Written Communication
Critical/Creative Thinking

Information Literacy/Technology
Quantitative/Scientific Reasoning
Global Citizenship, Ethics and Diversity

It truly does take a village to provide a well-rounded learning community so students gain as much expertise
in each of the learning outcomes as they possibly can. Year after year, this learning community embraces
the challenge of ensuring our students have the proper information and skills to be successful in life. We are
all responsible for helping students achieve their highest potential and | am deeply appreciative that mem-
bers of the Washburn community—both faculty and staff assist students in this educational achievement.

I hope you find the information gathered and presented interesting and thought provoking. We will reach
out to you after the Assessment Extravaganza to engage in conversations on how to improve the USLO out-
comes and other assessment related activities in which the learning community should engage.

Best wishes for a good semester.

Randy Pembrook
Vice President of Academic Affairs
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USLO Timeline/Choice of Assessment Instruments

The Assessment Coordinator, in conjunction with the VPAA and AVPAA developed a campus-wide
assessment plan based on best practices identified through attendance at Assessment and Higher
Learning Commission conferences. A three-year rotation plan for university student learning out-
come (USLO) assessment was chosen for the following reasons:
Conducting the assessment of one USLO each year appeared to be too far apart for comparison
and use of results to make changes to the curriculum
Three-year rotation provides sufficient time between assessments so that significant changes in
results might be achieved

The following USLO Assessment instruments were identified and a timeline was developed:

FY15/FY18/FY21 Critical Thinking (VALUE Rubric)/Creative Thinking (Torrance Tests of Creativi-
ty); Global Citizenship/Ethics/Diversity (Multi-Institutional Study of Leadership)
FY16/FY19/FY22 Oral Communication (VALUE Rubric)/Written Communication (VALUE Rubric);
Quantitative/Scientific Reasoning (Madison Assessment Test)
FY17/FY20/FY23 Information Literacy (SAILS); Overall Critical Thinking/Mathematics/
Reading/Writing (ETS Proficiency Profile)

Based on faculty feedback, the instruments identified on the poster are being implemented.

Questions to Consider:

In order to have a sample size which is large enough to provide meaningful data, approximately
200-250 students should complete the assessment process. With the assistance of our col-
leagues in EN 300, we should be able to obtain at least 200-250 artifacts for Critical Thinking
and Written Communication; however, the number of assessments for the majority of the
standardized assessment instruments and the videotaped sessions for Oral Communication
are insufficient.

How can we increase the student participation in completing the standardized assessment
instruments?

How can your academic unit assist in providing videotaped presentations of your seniors
for assessment of the oral communication student learning outcome?

Do you believe the USLO timeline which has been developed is reasonable? If not, how would
you change it?

Do you believe the USLO instruments which are being used are appropriate? If not, what sug-

gestions do you have for instruments to obtain campus-wide or national assessment data
comparison?
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COURSE-EMBEDDED GENERAL EDUCATION ASSESSMENT PROCESS
(Approved General Education Discipline)

APPROVAL PROCESS:

Any course which already exists within an approved general education discipline may be submitted directly to the General
Education Committee through the VPAA Office for approval as a general education course. In some cases, a proposed new
course could be sent to the VPAA office PRIOR to the final approval obtained through the course approval process.

Note: New general education disciplines or single courses from non-general education disciplines follow CAS unit govern-
ance procedures for approval.
Deadlines for Submission to the General Education Committee to be effective in the new academic year are: October 1
and February 1. Online submission includes:

The general education new course submission form including the USLO to be emphasized

The course master syllabus

Assessment methods used

Rubrics used in the course

Definition of ratings (1-4) awarded
The General Education Committee, through the Assessment Coordinator, provides guidance if modifications are needed.
Once the proposal is approved, the course is then placed within the 5-year General Education course review cycle.
EACH SEMESTER:
Faculty members teaching sections of approved general education courses submit ratings for the individual objectives
which emphasize the chosen USLO along with an overall summary rating of achievement. Department chairs and relevant
dean receive report of USLO ratings for all sections of all courses. Departments review the findings and determine if
changes are required to increase student proficiency and develop a plan to implement the changes.

FIVE-YEAR COURSE REVIEW:

Longitudinal results are reported to General Education Committee. At the time of the 5-year course review, major modifi-
cations to the course can be proposed. During the 5 years prior to the review, minor adjustments can be made in consul-
tation with the Assessment Coordinator and the Associate Vice President for Academic Affairs.

FACULTY DISCUSSION:

1. How is the general education course approval process working?

2. How is the five-year general education course review process working?

3. As we compare departmental ratings for the general education course offerings with campus-wide assessment re-
sults, how should we proceed if there is a discrepancy in the findings?

4. How can departments ensure that ALL course instructors in general education courses understand the USLO assess-
ment process and the submission of USLO objective ratings?

5. How should we handle the lack of approved general education courses in the ILT USLO?

6. Should we attempt to holistically determine what the rating levels mean in order to compare results across depart-
ments?

7. Should advisors be encouraged to review the USLO courses their advisees are taking (or not taking)?
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Each academic subject’s course USLO Student Summary Scores were examined.
Presented below are the percent of students at the Target/Advanced lewvel in each USLO for spring 2015 with comparisons to summer and fall 2014 when
available. The number of courses offered in that subject area and the number of student summary scores (N) can be found in parentheses.

Critical and Creative Thinking (CCT)

Global Citizenship, Ethics, and Diversity (GED)

Subject Area Summer 3014 Fall 2014 Spring 2015 Suhject Area Summer 2014 Fall 2014 Spring 2015
Political Sciences 86% (1, N=2T) English 100% (1, N=20)
Honors 50% (2, N=15) | 94% (3, N=69) German 100% (1, N=4)
English 85% (1,N=13) | 82% (4, N=T4) | 80% (4, N=244) Spanish 100% (3, N=35)
Anthropology 19% (1, N=28) Att 82% (1,N=36) | 94% (1, N=34)
Music 96% (1, N=25) | 59% (1, N=89) | 79% (4, N=154) Political Sciences 36% (1L, N=22) | B4% (3,N=162) | 94% (2, N=123)
Kinesiology T4% (1, N=31) Japanese 100% (1,N=6) | 88% (3, N=18)
Theatre BT% (2, N=23) | 68% (4, N=102) | 69% (3, N=113) History 82% (4, N=129)
Art B5% (4, N=89) G4% (5, N=132) Sociclogy 53% (1, N=36) T3% (1, N=41) B82% (1, N=304)
History 53% (1, N=40) | 60% (2, N=244) Biology 89% (1,N=18) | 67% (1, N=102) | 80% (1, N=92)
Psychalogy 59% (1, N=165) French 83% (1, N=6) | 100% (2,N=11) | T7% (2, N=13)
Scciology T4% (1, N=19) | 74% (1, N=8T) | 55% (1, N=53) Anihropelogy 7% (1, N=216) | T1% (1, N=264)
Philosophy 0% (1, N=30) | 39% (2, N=18) Geography 49% (2, N=5T) | 68% (1, N=4)
Biology 44% (1, N=2T) | 34% (2, N=243) | 23% (3, N=20T) Interdisciplinary Studies £0% (1, N=5)

Communications (COM) Psychology B3% (3, N=T6) | B6% (1, N=81)

Subject Area Summer 3014 Fall 2014 Spring 2015 Religion 27% (3, N=44) B5% (3, N=65)
English 61% (2, N=81) 14% (B, N=481) | 83% (B, N=636) Philozophy 47% (3, N=113) | 43% (4,N=119)
Art 80% (1, N=25) Quantitative and Scientific Reasoning (QSR)

Theatre 02% (2, N=62) 79% (2, N=T1) Suhbject Area Summer 2014 Fall 2014 Spring 2013
Communications 100% (1,N=14) | 79% (& N=153) | TT% (3, N=369) Biology §5% (1, N=18) 88% (2, N=64) 84% (2, N=1388)
Information Literacy and Technology (ILT) Economicg 100% (1,N=14) | 67% (1,N=58) | 75% (3, N=238)

Subject Area Summer 2014 Fall 2014 Spring 3015 Mathematics 19% (2, N=28) | 64% (6, N=608) | T0% (I, N=597)
Interdisciplinary Studies 100% (1, N=T4) Physics 82% (3, N=111) | 63% (4, N=133)
Mazs Media 95% (1, N=65) Philosophy 100% (1, N=8) | 57% (1,N=28) | 57% (1, N=30)
Computer Scisnce 80% (2, N=60) Astronomy £3% (1,N=32) | 74% (3, N=122) | 56% (2, N=105)

Anthropology £2% (1, N=31)
Geology 33% (1,N=9) | 64% (3, N=123) | 50% (2, N=139)

Discussion Questions: (for #4-#5 refer to the departmental 2014-2015 USLO reports received by chairs in October)
1) Inwhich USLOs are students doing well overall? In which USLOs are students sttuggling to be at Target?

2) What trends do you see in the percent of students at the Target/Advanced level for each USLO?

3) What trends do you see in your department'’s general education course USLO student summary scores?

4) How do your department’s course and section results compare to the University overall in relevant USLOs?
5) How do the results for the individual course USLO objectives compare to the student summary scores?

6) How can youw/your department improve the individual objective and student summary scores for relevant USLOs?
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ETS® Proficiency Profile Content

The ETS® Proficiency Profile was developed to measure and demonstrate the outcomes of general education
programs in order to help institutions improve the quality of instruction and learning. It is a test of college-
level skills in reading, writing, critical thinking and mathematics designed to measure the academic skills de-
veloped through general education courses, rather than the subject knowledge specifically taught in those
courses. All of the subject knowledge required to answer each question is contained in the question itself or the
supporting materials that accompany the question.

Reading

College-level reading questions measure students' ability to:

+ interpret the meaning of key terms

+ recognize the primary purpose of a passage

+ recognize explicitly presented information

+ make appropriate inferences

recognize rhetorical devices

Writing

College-level writing questions measure students' ability to:

+ recognize the most grammatically correct revision of a clause, sentence or group of sentences
+ organize units of language for coherence and rhetorical effect
+ recognize and reword figurative language

organize elements of writing into larger units of meaning

Critical Thinking

Critical thinking questions measure students' ability to:

+ distinguish between rhetoric and argumentation in a piece of nonfiction prose
+ recognize assumptions

+ recognize the best hypothesis to account for information presented

+ infer and interpret a relationship between variables

draw valid conclusions based on information presented

Mathematics

Mathematics questions measure students' ability to:

recognize and interpret mathematical terms

read and interpret tables and graphs

evaluate formulas

order and compare large and small numbers

interpret ratios, proportions, and percentages

read scientific measuring instruments

recognize and use equivalent mathematical formulas or expressions

++++++

Questions for Discussion:

Why do you think our trends are declining?
What strategies do you think we can implement to help?

Is this the right test? Are we testing the right things?



L paseanu] Apuedyiusis,,/,, pPAseadur,, Surpuodsay s)usapms Jo Judidd

Yo¥"

(1881

[eqoi3 jo 3

89

N)

uejsIopu)

%1°08

Aoww_ Zv SAINI[NI/SADBT JUILFIP

0 ordoad yim Suoge 193 01 K11
Jo 9 P I

%8°LY

(1881=N) SoInj[no/sadel
v ua1dy1p woiy ojdoad jo oFpajmoury|

***IN0A IQLIISIP MOU NOA P[NOM MOY IFI[0d PAIANUI ISAIY NOA UIYM 1M pateduro)

TAISI0AIQ

paseaoul Ajjuedrjrugis
/PaseaIoul pey SaIno 2p sa9el JUIAYIp Jo ojdoad ym Suore 398 03 Aijiqe 119y} pAjIodar 006 e
pasearour Apjuedyyrugis
/PASBAIOUI PR SAINI[NO 29 SIOBI JUAIIYIP woly 9]doad Jo aFpajmour 1oy papiodal 9489 1SOWY  «
paseaIoul APJuedljIugIs/paseaIoul pey sanss [eqo[3 Jo Surpueisiopun 1oy} pajiodar 94,89 IAQ
‘paddmba 1295 jou pip A9 ey} pajiodar o,/ 1 Isouwl[e pue ‘pa2IFesip Jou paoiie
Joyyou syudpuodsar jo payl-auQ ‘paddinba 3j9) Aoy peaiSe A[Suons 10 paaiSe syuspuodsar
JO %0S ‘UMO I3} WOIJ JUSIIYIP 2IN[NO B UI 9AI[ 0 3]9J Ao} paddinbo moy payse uoyp,
"PAULIOFUT [29] JOU PIP A1) Jet) PAJedIpUI 9, | pue ‘pasIdesip Iou paoISe JAYIU 9, ¢ ‘Sansst
PJOM JUSLIND JNOQE PIWLIOJUT J[9J Ad1]) 1By} paside A[Suons 10 paaide 9,96 Aforewnxoiddy .

TYSUIZNI) [EO[5) SSISSE A[JIP 0} ISIA oY} 0} PIPPE J.10A suonsanb wojsn)

IZIS 193J9 [[BULS =PIAY PUE DIRIIPOJA] =MO[[IX “ZIS JIIJJ ITae | =IO JUBdIYIUSIS 1M SISURYd [V

JIMOT A =POY

[enbg A\ =MO[PA
JYSIH NAA =U3215)

(Z809ST =N) UIABH MIN ‘S[IIJAl ‘00Zewie[ed] ‘U0 ‘dMet(] ‘UOSIUI( SIpnpul dnois) 1994 wosn)
(%08 ey uonadwo) ‘%,0° 1€ Aey

A ‘68PLL=N) Yiewy;

4 [euoneN

(%1°L8 ey uond[dwio) ‘o L pp ey Isuodsay ‘9sST=N) AISIAIUN) wInqysesy

16t 0's Yo'y °w0's WR3)ST [BIOBY 9ANDI[[0) d1qnd|
[rews | Jiusis 8¢S £€9°¢ JeIALLL, JIUSIS w$'s £9°S Wa21sH [BIOBY SANI[[0]) ALl
azl it dip 1094 | wnquse, fevat it BUONE, umnquse,
ISPd IS D 19dd qusem. ISP IS [euoleN qusem 521008 ansodwoy) UL TSN

dnoin 1094 wojsn) 03 uostredwo))

SeWoUag [euoneN o) uostiedwo))

9318y A[3uon§ =/ 03

Jda3esI(q A[Suon)§ =] w01} dZuey $a.109§ 9)1soduio) uedA

059 ¥S°9 059 ¥$9 skemyyeq 2doH|
699 799 L99 Kduagy ado|
oziISyd | 81 | dipeog | winqusep | dzIS J§H 81§ | [euoneN | wInqusepm
. $0100g d1sodwo)) ued TSN

dnoin) 1094 wojsn) 0) uostredwo))

SJIewyouag [euoneN o) uosteduwo))

na], Auyd( =8 03 Is[e A[PIUYdI([ =] Woayguey

$3102G 9y1sodwo)) uedgy

TETATIL

JIuBSIS 8¢ W't

88'¢ 't

BuDye 2A102dS19 [B100g|

ZIS Jd

315 dip 1094 | uInqusep

ZIS I BIN

[euoneN | uInqusep

$3100G dsodwo)) BN TSI

dnoin 1094 wojsn) o3 uostredwo)

SeWOUag [euoneN o) uostiedwo))

TI9AA KT19A I\ SAQLIISA( =S 0)

A\ 9IN 9GS2 10N

S90(] =] WOIj osuey S

100G d)1soduro)) uedyy

1ce

81'¢

SITPIS 2ADIUB0D) Xa[dwo))

ozIs 3

31 diny 109g

WINQUSEA,

azIS Jjd 315

[EUONIEN] | UINquseA\

$01008 Ay1sodwo)) uBdN TSI

dnoin) 1994 wojsn) 0) uostedwo))

SIewyouag [euoneN o) uostedwo))

YINA A7 UMOID) =f

} [TV J€ UMOID) JON =] WOJJ 95uey $2109§ 931s0duio)) uedjy

o51eT 859 06°¢€ B itat 1S9 68°¢C ag1eT €99 18°¢ skemijed -o[edoS odoH] e 483 Koeoyyy diysiopedT]|
o5re SL9 06'¢ | 98T [ 0L9 68°€ 8T | ¢L9 L8°E Kouagy -a1eds 2doH| s pa| Bis | dip wod | wnqusea | ozis g 31| revonen | umqusea p
PO 16°¢ Lre PO vo'e we PON vo'e Sv'e Bupye], 9A1123dSIad [e1205 dnoin) 1094 wojsn)) 03 uosueduwio)) SeWoUag [euoneN o) uostiedwo)) 821008 SNSOAWOD ULIN TSN
PO e e PO ve'e 10°¢ 6Tt 66C SIIBIS 2ARIUE0) Xodwo)) JUIPYU0)) AIIA =f 0) JUIPYUO)) [[V 1€ JON =] W01} 93Uy $2.102S Nisodwo) uedfy
PON | 9T€ | 8T | PON | ¥T¢€ €87 | PON | 1T€ 6L'T Koeoyy diysiopear] i i i

189X | 959110D Te9A 3391100 189X ESATe) 61y LTy LTy STIS snqruuQ

zIs Ja zIs Ja zISs Ja
Joldg | 03 Joug Jowag | 03 Joug Joag | 030U sjonnsuo) TSN [BIALL [ JIuSIS | 68°¢ E [eIALL | JuuSiS 88'C S6'¢ Kouapsay
dnol5 1554 wojsn) N [ouag | N KJISTOATU() WINQUSEAL =
[BIALL st " . drgsuazni,

dsIe] YTy £8°¢ PO wy (453 PO wy 18°¢ STYS snqiuuQ)| AL || S oov v6'e i I
POIN 06°€ Sv'e POIN S6'¢ €S5S¢ POIN 07 LS°€ Kouar[isay] [eIALLL [ JIUSIS 9Ty €7y AIIALD IA A510A01U0D

SOy 6L'¢ 86'¢ €L'e L6'E S9'¢ AIysusznIn) AR RS SI't uoneI0qe[[0D)

0 " . 0 N : 0 N " .%ﬁ TAT JIM ASIOAOIIUO;

PON _mw omAm PO nm.w ow.m PON wmw S.m TIALD 1 o o h o o I
PON (44 ¥8'¢ PON (44 ¥8'¢ PON €7y 98°¢ uoneloqe[[o))

v | eir iz €y vy | ¥ UOUNILITO)) 9Ty 9Ty vey 9Ty 3ouanISuOy
PO 6Tt 88'¢ PO [344 [ (154 $6'¢ S0UINIFUOD [eIALLL [ JIUSIS Y0y 60t [eIALL | JuuSig S0y 60't JI°§ Jo ssausnolasuoyy
a5re 1494 St'e B (A4 Sv'e PON Iy 8¢ J12S JO SSoUSNOISU0D) ziSyd| 815 | dip soeg | winqusen | ozis g 315 [euoneN | wnquses

AZ1 e QWOZOU AZ1 EOA OMO——OU AZ1 TEOA UMO:OU dnoin 1994 wojsn)) 03 uostedwo; [ TR oud! euoneN 03 uostredwo; §01098 Ou_mOQEOQ RN STES
'sud Jorudg 03} Iotd 'sud Jorudg 0} Jou 'sud Joruag 03 J0LI ] Syel], STYS O d s o1 : D * U g1 HEN O . D
dnoir) 1oog woysn) X [ouag [TUODEN TISIOATUL) WINQYSEAL 213y A[3U01)S =S 0} ITeSI(J A[SU0N)S =] W01} dZueY $AI09S Isodwio) ued

JWIL], JI9AQ ISUBY)) -SI103S [[BIIAQ) 10] SAINSLIA BIP(

syNsay uostedwo) UEIN S10Z-F107 dIYsI9pEa] Jo APMS [EUOBMDSUL-BINIA

‘KouaFe pue ‘Koudi[1sal Kinuapt [eroel ‘quawrdo[oadp femyuids ‘soanoadsiad [e100s 9A1EUIS)E SUIAAS ‘SI0IABYQQ dFURYD [R100S ‘Aoro1ge diysioped] ‘s[is oAnIu30d xo[dwod

Se yons sawodno poje[ai-diysiopes] 10yi0 pue Ayoedes diysiopes] ojqisuodsal eroos Surdeys ur uoneonpo IYSIY JO SOOUIN[FUL AY) SUIPUBISIOPUN UO SISNO0J TSIA oYl Pue (9661
TIAH) [opow 93ueyo [BIO0S 9Y) JO SAN[BA 9109 JYSTIO oY} SAINSLOUW YIIYM (866 QAL ‘STYS) d1edS diysaapedr sjqisuodsay A[[e100S ) woij paydepe SI J] "SAINSLIW SUIOOINO
Koy pue ‘2391100 Sunnp soousrodxo ‘sooudrradxe 939[109-01d pue soydeiSowap syuopnis Sunuosaidar soinsedw 931so0dwod pue ‘sI[eos ‘s9[qeLIeA ()01 JOAO JO pasudwoo st TSI YL

Apsa9A1Qq pue ‘SO ‘diysudzni) [eqorD
(TSIW) dIHSYAAVA'T A0 AANLS TVNOLLNLILSNI-LL TN



MULTI-INSTITUTIONAL STUDY OF LEADERSHIP (MSL)

Much of the MSL is an adapted version of the Socially Responsible Leadership Scale (SRLS; Tyree, 1998) which measures the core
values of the social change model (HERI, 1996). Definitions for the traits measured are below:

Consciousness of Self- Awareness of the beliefs, values, attitudes, and emotions that motivate one to take action.

Congruence- Thinking, feeling, and behaving with consistency, genuineness, authenticity, and honesty towards others; actions are con-
sistent with most deeply held beliefs and convictions.

Commitment- The psychic energy that motivates the individual to serve and that drives the collective effort; implies passion, intensity,
and duration, and is directed toward both the group activity as well as its intended outcomes.

Collaboration- To work with others in a common effort; constitutes the cornerstone value of the group leadership effort because it em-
powers self and others through trust.

Controversy with Civility- Recognizes two fundamental realities of any creative group effort: differences in viewpoint are inevitable,
and such differences must be aired openly, but with civility. Civility implies respect for others, a willingness to hear each others’
views, and the exercise of restraint in criticizing the views and actions of others.

Citizenship- The process whereby an individual and the collaborative group become responsibly connected to the community and the

society through the leadership development activity. To be a good citizen is to work for positive change on the behalf of others and
the community.

Resiliency- The ability to recover readily from illness, depression, adversity, or the like; buoyancy.

Hope- The process of thinking about one’s goals, along with the motivation to move toward those goals (agency), and the ways to
achieve those goals (pathways)” (Snyder, 1995, p. 355).

Collective Racial Esteem- Differentiates racial group membership from the more powerful constructs associated with racial identity.

Higher Education Research Institute. (1996). 4 social change model of leadership development:
Guidebook version III. College Park, MD: National Clearinghouse for Leadership Programs.

Global Citizenship, Ethics, and Diversity

The broad understanding of peoples and cultures in the United States and around the world, and to humankind's place and effects in the
world. Global citizenship includes a respect for the commonalities and differences in peoples, including an understanding of values,
beliefs and customs. It places an emphasis on the economic, religious, political, geographic, linguistic, historic, environmental and so-
cial aspects that define cultures. It places an emphasis on ethics, equality and human rights, an appreciation for diversity, the intercon-
nectedness of societies and cultures.

Discussion Questions:

How do the SRLS traits and MSL outcomes relate to the Global Citizenship, Ethics, and Diversity USLO?

On which SRLS traits (Consciousness of Self, Congruence, Commitment, Collaboration, Controversy with Civility, Citizenship, Resili-
ency, and the Omnibus SRLS) are Washburn students doing better than the National Benchmark and/or the Custom Peer Group? On
which are Washburn students lower?

On which MSL Outcomes (Leadership Efficacy, Complex Cognitive Skills, Social Perspective Taking, The Agency and Pathways
Hope Scales, and Private and Public Collective Racial Esteem) are Washburn students doing better than the National Benchmark
and/or the Custom Peer Group? On which are Washburn students lower?

Did the percent of students who felt informed about world issues or equipped to live in a different culture surprise you? Why?

Are students experiencing a sufficient level of increase in their knowledge of different races/cultures, their ability to get along with peo-
ple of different races/cultures, and their understanding of global issues?

What can you/your department do to help Washburn students improve these important skills so they can become respectful and ethical

leaders?
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2014-2015 Torrance Test of Creative Thinking

The TTCT measures Figural and Verbal creativity using norm-referenced and criterion-referenced assess-
ments.

The five separate TTCT Figural norm-referenced assessments include:
Fluency- based upon the total number of relevant responses; Originality- based upon the statistical infrequency and unusualness of
the response; Abstractness of Title- related to the subject’s synthesizing and organizing processes of thinking; Elaboration- based
on two underlying assumptions: the minimum primary response to the stimulus figure is a single response, and the imagination
and exposition of detail is a function of creative ability; Resistance to Premature Closure- ability to keep open/delay closure long
enough to make the mental leap that makes possible original ideas
Each of the norm-referenced assessments are reported in terms of a standard score, enabling
an average of the standard scores to obtain a score reflecting the assessment based upon the

pooling of the norm-referenced assessments.

The thirteen TTCT Figural criterion-referenced assessments include:

Emotional Expressiveness- ability to communicate feelings and emotions verbally/nonverbally through drawings, titles, speech of
figures; Storytelling Articulateness- ability to clearly and powerfully communicate an idea/tell a story by providing details for
context; Movement or Action- perception of movement through titles and the speech/bodily posture of figures & drawings; Ex-
pressiveness of Titles- use of titles that communicate something that the graphic cues themselves do not express without the title;
Synthesis of Incomplete Figures- combination of two or more figures points out an individual whose thinking departs from the
commonplace and established, and who is able to see relationships among rather diverse and unrelated elements; Synthesis of
Lines- same as Synthesis of Incomplete Figures except combination of sets of parallel lines or combinations of circles; Unusual
Visualization- individual can return repeatedly to a commonplace object or situation and perceive it in different ways; Internal

Visualization- ability to visualize beyond exteriors and pay attention to the internal, dynamic workings of things; Extending or
Breaking Boundaries- ability to remain open long enough to permit mental leaps away from the obvious/commonplace and open
up or extend the boundaries or limits imposed upon the stimulus figure; Humor- individual perceives and depicts conceptual and
perpetual incongruity, unusual combinations, and surprise; Richness of Imagery- subject’s ability to create strong, sharp, distinct
pictures in the mind of the beholder; Colorfulness of Imagery- subject’s ability to excite and appeal to the senses; Fantasy- per-

son’s use of fantasy imagery in responding to the test tasks
The thirteen criterion-referenced indicators are added to the average standard score to pro-
vide
the Creativity Index, which is perhaps the best measure to reflect the overall level of creativity.

The TTCT Verbal provides three separate norm-referenced assessments of creativity including:
Fluency- ability to produce a large number of ideas with words; each task attempting to tap into a different ability or mental pro-
cess; Flexibility- ability to produce a variety of ideas, shift from one approach to another, or use a variety of strategies; Originality
- ability to produce ideas well beyond the obvious, commonplace, banal, or established

Scores from the separate assessments are converted to standard scores to allow the
computation of an average which serves as a single composite for the Verbal assessment.

Discussion Questions:

What is creative thinking and why are these skills important for Washburn University students?

How do creative thinking skills contribute to the academic success and future career-readiness of students?

Are Washburn students performing well on the overall Creativity Index?

Are Washburn students stronger in their Figural or Verbal Creative Thinking abilities?

What can you/your department do to help Washburn students improve these important skills so they can be-
come more creative thinkers?
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Critical Thinking University Assessment

Discussion Questions:
1. How do the classes you teach allow students to practice and master the skills listed 1n this rubric?

2. The majority of our students are scoring 1n “Milestone 2.° Why do you think that 15, and what can you do to help mncrease

their understanding?
Critical Thinking Revised AAC&U Rubric
Capstone Milestones Benchmark
4 3 2 1

Explanation of Tszue/ problem to be conudered Tszue/ problem to be consdered catically| Issue/problem to be considered catically = | Izzue/ problem to be conzdered
issues critically 15 stated clearly and descoibed | is stated, descabed, and clanfied so that | stated but description leaves some terms | eritically is stated without

comprehensively, delivesng all relevant | understanding is not senously impeded | undefined, ambipuities unexplosed, clexficaion or descaption.

information necessary for full by cnussions. bovndasies undeternuned, and/or

understanding. backprounds uaknown.
Evidence Information is taken from souece(s) | Information is taken from soucee(z) with | Information 15 taken from source(s) mth | Informaten is taken from souzce(s)
Selecting and wsing with enough interpratation /evaluation | enough interpretation/evaluation to some interpretation, evaluation, butnot | without zay interpretation
informeation & fnvestipate | 10 develop 2 comprehensive analvsiz or | develop 2 cohesent analysis or syathesic. | enough to develop 2 eoherent analyus or | /evaluation.

y synthess. synthess.

4 poit of view or
sonclusion

Student's position

(perspective,
thesis /hypothesis)

Specific position [perspective,

thasis hrpothesis) iz sophisticated,
taking into account the complexites of
2l iz5ue.

Lamits of postion (perspective,

thesis hrpothesis] are zcknowlzdged.
Others' pomts of view aze syathesized
within pozition (perspectwe,

thesis hypothesis).

Specific position [perspective,

thesis ‘hrpothesis) takes mto zeeount the
complemities of 2n iswe

Others' points of wew are
acknowiedped within position
[perspectrve, thesiz hrpothess).

Specific position [perspective,
thesis hypothesis) acknowledgas different
zdes of an is5ue.

Specific postion [perspective,

thesis hypothesis) i stated, butis

amplistic and obnons.

Conclusions and

related outcomes
(implications and
consequences)

Concluzsions and selated outcomes
[consequences and impheatons) are
logical and seflect student’ mformed
evaluztion and abality to place evidence
and perspactives diseuzsed in prioaty
ordet.

Conclosion iz logically tied to 2 fangs of
information, meluding oppozing
wewpoints; selated outoomes
[ronsequences and implicatons) aee
identified cleady.

Conclosion iz logically tied to information
[because mformation iz chosen to fit the
desired conchizion]; some related
outromes (consequences and mplcatons)
are identified cleady.

Conclosion is inconmstently tied to
some of the information discussad;
telated outcomes (consequences znd
implications) are oversmplfied
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Oral and Written Communication Definitions and Objectives

For University-Wide Assessment Pilots

Oral Communication is a prepared, purposeful presentation designed to increase knowledge, to foster under-
standing, or to promote change in listeners’ attitudes, values, beliefs, or behaviors.

Introduction: To achieve capstone, the student will provide excellent orientation of audience to topic; a clear
topic statement; a preview of main points

Organization: To achieve capstone, the student will be very well organized; provide very clear main points;
include effective transitions.

Language: To achieve capstone, the student will use exceptionally clear language which is vivid, completely
free from bias, grammatical errors and inappropriate usage.

Supporting Material: To achieve capstone, the student will make sure that all key points are well supported
with a variety of credible material

Delivery--Voice: To achieve capstone, the student will show excellent use of vocal variation, intensity and
pacing. Vocal expression will be natural and enthusiastic. The student will avoid fillers.

Delivery—Nonverbals: To achieve capstone, the student will have almost no reliance on notes; posture, gestures,

facial expression and eye contact will be well developed and natural; a high level of poise and confidence will
be displayed.

Conclusion: To achieve capstone, the student will develop a clear and memorable summary of points; end
with a strong closing statement.

Written Communication is the development and expression of ideas in writing. Written communication involves
learning to work in many genres and styles. It can involve working with many different writing technologies, and mix-

ing texts, data, and images. Written communication abilities develop through iterative experiences across the curricu-
lum.

Content Development: To achieve capstone, the student will use appropriate, relevant, and compelling con-
tent to illustrate mastery of the subject, conveying the writer's understanding, and shaping the whole work

Genre and Disciplinary Conventions: To achieve capstone, the student will demonstrate detailed attention to
and successful execution of a wide range of conventions particular to a specific discipline and/or writing task
(s) including organization, content, presentation, formatting, and stylistic choices.

Sources and Evidence: To achieve capstone, the student will demonstrate skillful use of high-quality, credible,
relevant sources to develop ideas that are appropriate for the discipline and genre of the writing.

Control of Mechanics and Syntax: To achieve capstone, the student will use graceful language that skillfully
communicates meaning to readers with clarity and fluency, and is virtually error-free.

Discussion Questions:
How do you teach or reinforce oral and written communication in your class(es)?
Does your teaching overlap with any of the objectives listed on the rubrics?
What rubric objectives do you guess might be most challenging for students at Washburn to master?

What might be the pros and cons of using actual class assignments for assessment?
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Critical Thinking- Multiple Sources of Evidence

Critical thinkers gather information from experience, observation, reasoning, reflection and communication.

They explore and synthesize related ideas, connect them to prior knowledge, and apply them to new contexts.

Discussion Questions:

What do the AAC&U rubric for Critical Thinking Writing results reveal about Washburn University’s students’ ability to
think critically?

What do the general education course-embedded student summary scores reveal about the proficiency of students on the

critical and creative thinking university student learning outcome?

What do the ETS Proficiency Profile results show about Washburn Freshmen and Senior students regarding critical
thinking?

What do the ETS Proficiency Profile results exhibit about the growth of students’ critical thinking from the beginning to
the end of college?

What do the perceptions of graduating students and alumni say about the critical thinking preparation provided by Wash-
burn University?

How do all the different types of assessment evidence come together to provide a larger picture of critical thinking student
outcomes at Washburn University?

2015 Higher Education Data Sharing Consortium (HEDS) Alumni Survey

How often did you undertake different types of exams or assignments?

HD Doa mﬁ.me .N.N?. .Nmo ,
; % 10y % G 710y % : :
80% &% . T2% 4% T1% gooy 67% 66% o o 4% 71% ggoy, '°7° 64% 73% 71% 70% 649 67%
60% 54% 53% 54% 4go,
- - - - - - - -
20%

%
o WU 1yr (N=109) Other 1-yr (N=1216) WU 5.yr (N=64) Other 5-yr (N=1640) WU 10-yr (N=61) Other 10-yr (N=819)
B Compared or contrasted topics or ideas from a course.
m Pointed out strengths and weaknesses of a particular argument or point of view.
® Argued for or against a particular point of view and defended my argument.

Connected what I learned in multiple courses.

Do certain types of assignments/exams promote critical thinking more than others?



